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(Teaching Phylosophy Statement)
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Teaching Philosophy Statement

As a student, | had some teachers | liked and some | admired. But | did not grow up dreaming to be
a teacher. | discovered my passion for teaching after | started doing it. In the spring of 2003, |
taught my first course - group theory - to a class of undergrad students. | was surprised at how
much | looked forward to the class every week and the positive response | received from the
students. By the end of the semester | was convinced | wanted to continue teaching.

The best student-teacher interaction | have had is when | was teaching at Bhaskaracharya
Pratishthan in Pune, India. | was successful in converting a batch of students who came in with

the humble expectation of being able to pass their exams with good scores and ended up being a
bunch of the most motivated and hard-working students. | think this could be achieved because |
could make them believe that math is fun and that there is more to it that they have usually seen at
school. | still remember their enthusiasm and the gleam in their eyes when they understood a
concept or things ‘clicked' in their mind. | would have out-of-class discussions and even
suggestions from them about how | could make my class more interesting. This is the kind of
interaction | continue to strive forin all my classes.

| think that in order to achieve such interaction one has to first understand where the students
come from, what their state of mind about mathematics is. To do this, | use placement quizzes
which give me an idea of their level of understanding. More importantly, | talk to them about what
their impression of mathematics is, if they think it is essential to their learning and whether they
think it is worth their while to study it. | also ask them to share any good experiences they might
have had with mathematical learning. | usually find that after the initial ice-breaking, students talk
to me more about these things because they know | am interested in listening and helping. It pays
to strive for the removal of fear and detachment that students feel towards mathematics during
the course of teaching. In order to do this, | usually present interesting stories and anecdotes
related to mathematics. In my Olympiad training class, this was a weekly activity and students
looked forward to it. This not only brings them closer to the subject, but also teaches them some
mathematics in afun way.

Assigning projects, inviting students to come forward and lead, recognizing and rewarding their
achievements in different ways (could be as simple as an applause or a candy in class), providing
positive feedback about their strengths and shortcomings, scheduling one-on-one meetings
during the semester, arranging group problem-solving sessions and small in-class competitions
are examples of strategies | have used to get my class involved in learning. For example, in my
Calculus 2 class at Northeastern, | had a half-hour competition session every two weeks where
the class formed groups of four and competed in solving some difficult homework problems. The
winner group was applauded, asked to explain the solutions to the class and earned cookies. The
class had fun and everybody was actively involved in the problem-solving process.

| think it is not sufficient to lecture a class, assign homework and grade quizzes; it is equally
important to come up with ideas and devise methods that will make the students get more

involved into what they are learning. | have observed that adding a personal touch to dealings with
students makes them more open, confiding and involved in the course. For example, | make

sure | know the names of all my students by the end of the first week of classes. Students
gfafsen fafevamard) feassa - hitp:/prashikshak.blogspot.in/
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my efforts and the fact that | care about their identity. This process also helps as an ice-breaker.

When | grade homework's or quizzes, | write remarks/suggestion such as ‘this was better
expressed than last time', "this is very well written', "please see me about this matter', "please do
not repeat so-and-so' etc. The students perceive this as a personal check and stay alert as well as
make efforts to honor my suggestions.

Anotherimportant thing | learned from my teaching experience is the following: most students are
confused about how things work in math but that is not enough reason to deny them the
logic/proof of why things work. In fact, telling them the logic behind the methods makes them
more confident about the stuff they are learning. In their initial confusion, most students don't get
past the methods. This makes teachers feel that the utmost priority should be given to "how' and
not to "why'. Hence the lack of proofs in our texts. | feel that though it is important to know “how',
teaching only that is bound to take away the spirit of the subject and reduce it to a mere set of
algorithms for solving problems. | believe that it is part of a teacher's responsibility after having
taught how things work, to interest the class in considering why they work that way. If the students
are sufficiently interested, one may go on and provide actual proofs. But it is important to have
students realize that they ought to be really thinking about the "why' question. I first realized this
fact when | was teaching Euclidean geometry to 9th grade students. They did not study proofs of
theorems as part of their school curricula.

But | introduced them to proofs and | was surprised that once this feeling of "need for proof' was
invoked, the students themselves insisted on working out the proof. They developed a keen
sense of logical deduction which helped them quickly gain access to more difficult topics in
combinatorics and number theory at such a young age.

While teaching at Northeastern, | found that students were even more unprepared, afraid and
reluctant to learn mathematics than their counterparts in India. This surprised me and was a
major hurdle for me when | started my teaching assistantship. | should also mention that the
learning culture in India is very different from that in the USA and this cultural difference posed a
challenge for me. As semesters passed, | learned from my mistakes and also from my students
and colleagues about how to teach in this new cultural environment. | found that being open about
my shortcomings and ready to accept criticism helped me connect with my students better. | tell
my students where | come from, that if they have problems with my accent or my methods of
explaining they can comment on it. Every three weeks | pass out 1-minute evaluations for them to
fill out asking them for their comments/suggestions. | have benefited immensely from these
continuous feedbacks. They have not only helped me in improving my teaching methods for
those particular courses but also in developing my teaching style.

My way of doing mathematics is to first look at examples, pick out the ideas and gradually move
towards the general setting. This gives a strong foundation for the ideas to be based on and the
examples provide a good reference point. All the same, it is important from time-to- time to stand
back and take stock of the big picture. This technique has worked for me and my students have
appreciated it. Even so, as a student and as a teacher, | think that there is certainly scope for
improvement here. In general, | am open-minded towards experimenting with other ideas and
techniques of teaching. In this sense | think that teaching is in itself a lifelong process of learning.

Dr.Kavita Sutar

Teacher & postdoctoral fellow
Chennai Mathematical Institute, Chennai
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My Teaching Philosophy Statement

Let me introduce myself by briefly stating my professional background. My name is Om Godbole.
| completed my B.Tech. From IIT Bombay in 2007. Then | worked in an LPO firm named Pangea3
for three years as a patent analyst. Presently, | am a brahmacari (monk) in ISKCON. | conduct
lectures on Bhagavad-gita in different schools and | help children in their academics at our
Gurukul.

Over the years, | have found that | learn best what | teach and share. Many of my classmates
(both in school and in IIT) have expressed to me that they felt more comfortable and fruitful to
discuss their problems and doubts with me than with our professors. Reciprocating with them, |
used to keep my day before exam free for clarifying their doubts. (-sometimes at the expense of

my own revision)
| believe that it has been my nature to share my knowledge with others. Thus | see myself as a

'learning' teacher (or a 'teaching' learner, whichever way you want to see it.)

Following are my teachers and role models who have inspired me and influenced me in many
ways.

* Auti sir: He taught me Sanskrit. | learned from him that there is no alternative to systematic hard
work and enthusiasm if you want success. Also, | experienced that traditional approach is not that
'orthodox' when both the teacher and student are enthusiastic. | learned from him to value our
culture.

* My father: He is also a teacher. He would not sleep at night until he would solve tough questions
put forward by his students. | appreciate his dedication and integrity.

giaten feafevamand: faeshan - http://prashikshak.blogspot.in/



http://prashikshak.blogspot.in/

* Parama-Poojya (His Holiness) Radhanath Swami Maharaj: He is my spiritual master. He is very
unassuming; yet by his love, he commands obedience and does not demand obedience. | find
him as an ideal teacher who is strict to himself but lenient with others. | learned from him how to
seek essence in everything (may it be people, events or things around) and let go of the
peripherals. He makes his every student feel like he is very special to him.

I would now like to write something about my beliefs as a teacher.

| like to teach others what | am learning. Thus it becomes more like sharing than teaching. | do this
as it is my psycho-physical nature to share what | know and | do this as 'my' way of engaging
whatever little abilities | have got by the grace of God.

| believe that one learns more from a person than from book. | have a habit of approaching an
expert to find out how things work. For example, | wanted to know the details of our blood
circulation system. | asked my doctor friend who happily explained to me all that | wanted to know.
When | asked him about connection between our arteries and veins, he came up with a brilliant
analogy where the arteries are compared with the tap water system in a bathroom (any of the
organs) and the veins are compared with the sink. Now, | could not have found such explanation
by searching on Internet. Such an interaction is lively, joyful and more meaningful and it saves
time as well. Spending half an hour with a person who knows is equivalent to spending 10 hours
before the book or the Internet. So | refer to books only when necessary.

| believe that we learn 25% from teachers, 25% from peers, 25% from practice and 25% from
experience.

I would now like to share my ways and methodology that | employ while conducting a class.

| like to begin with an intriguing question to engage my audience in thinking. | prefer common
simple language over technical jargon to explain even the complex phenomena.

| present challenges for commonly accepted facts before my audience to go deeper into the
understanding. For example, | asked them why should area of a rectangle be length * breadth
and why not length + breadth or any other function involving length and breadth. This brought
forward new and deeper understanding of the old concept.

| pose questions so that they can think themselves and find answers for themselves.

| conduct my sessions mostly in interactive way. | think, this way we can learn best from each
other. On any issue, | hear their opinions and then | give my opinion just as they do without
claiming superiority.

From my audience, | don't demand excellence but | sincerely expect enthusiasm and openness
and inquisitiveness. | am ready to run an extra mile for a sincere responsive student.

In class, | build up from what they know rather than what | know and try to take them one step
forward. This way they can relate more to what | am speaking.
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| believe that children really have free mind beyond prejudices and they surprise us with their out-
of-the-box thinking. So | put lateral thinking puzzles before them and gain new insights from them
every time | interact with new group.

| feel joy when | see glitter in the eyes of children when they just 'get' what | am saying and learn
something new.

| give them practical tasks to verify what they have learned or are about to learn. | am eager to
hear what they have found out. For example, while discussing projectile motion, | asked children
to throw stone at different angles to find range. | asked them to repeat the task for water stream
with hose pipe at different angles and see if they find anything different.

| give them exercises not based on memorization but based on analysis, application and
abstraction. | bring up controversial topics/ concepts/ problems deliberately. | think dealing with
controversies is a good way of keeping up interest.

While conducting a session on moral education, | narrate heart-touching stories. It gives more
meaning to what | teach. In the De-sensitizing age of media, | find that children can still develop
sensitivity by this way.

| invite questions at the end of every class (and even in the middle of the class) and honestly
admit if | don't know the answer. But yet | don't fail to present my 'guess' stating that it is 'my’
guess which others may disagree with and that | could be wrong.

Regarding my limitations, | need to work upon few aspects. | don't scold children no matter what
they are doing in the class. Sometimes, this creates chaos in the class and | become despondent
and can not manage. This happens rarely, but yet | am looking forward to find a comely solution.
Sometimes, | don't conduct my classes systematically as | enjoy spontaneity. But when children
stop responding or interacting in my class, | quickly lose interest in my class and it becomes
difficult for me to continue. | usually conclude my class if | think it is not going well, audience is not
benefiting or if they are simply bored. | need to work upon this issue as well.

| would like to conclude by sharing my latest experience in teaching. | heard from education
experts that the teacher should not burden the child with his demanding expectations. In other
words, he should be unassuming. | tried to apply this principle with our Gurukul children. | found
that whenever | accept and respect them for what they are and let them 'be' who they are, | find
myself accepting and respecting myself for what | am and forgiving myself for what | am not. And
thus | feel light. This way my relation with children remains friendly and burden-free instead of
dictatorial and tense.

Thank you very much.
Om Godbole

Govardhan Gurukul
Post Hamrapur, Tehesil Wada, District Thane.
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Website Links

To download best mobile educational apps J

http://mobile-educationstore.com/
http://www.educationalappstore.com/
https://www.commonsensemedia.org/lists/educational-apps

http://www.edudemic.com/most-used-mobile-apps-education/

http://www.higheredtechdecisions.com/article/apps_for_education

http://www.teachthought.com/apps-2/6-of-the-best-free-mobile-learnin
of-2012/
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